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1. CONCEPT OF TEACHER   

 EDUCATION :
Teacher Education means professional preparation of teachers. It is not merely training of teachers. Teacher education is something deeper than mere teacher training. It means the acquisition of that type of knowledge, skills and ability which helps a teacher to discharge his professional duties and responsibilities effectively and efficiency. It means reshaping the attitude, habits and personality of a teacher.

The NCTE Act, Sec. 2(1) of 1993 state: “Teacher Education means programmes of education, research or training of persons for equipping them to teach at pre-primary, primary, secondary and senior secondary stages in schools and includes non formal education, part time education, adult education and correspondence education.” Teaching is a complicated and a highly technical job. In order to make teaching effective and meaningful every teacher should know not only the subject matter but also the art and science of teaching as well as the latest developments in the art of instruction and the subject matter. Professional education of teachers is essential for the improvement of the quality of education. The Education Commission (1964-66) has remarked: “ A sound programme of professional education of teachers is essential for the qualitative improvement of education.”

 If a nation wants quality education it must have quality schools. The quality of schools depend primary upon the quality of teachers. Teachers need to be educated, oriented and equipped properly to play their role most effectively. Well organized teacher education programmes can help greatly in this regard.  
2.
GENERAL PROBLEMS IN TEACHER EDUCATION
The system of teacher preparation is weak on several counts though efforts have been made to upgrade these and enhance the quality of products of teacher training Institutions. Problems in Teacher Education include expectations, roles, relationships, rewards, recognition and sanction in the social group in which teachers work. Sociological forces are subtle but crucial determinants in educational programmes, including evaluate on of teachers quality, power and status. A saturated stage has come that output of trained teachers is much more than the actual demand.

1. Time bound short term programme to clear the back log of untrained teachers in schools, is unfortunately commercialized.

2. The credibility of teacher education has been recently eroded. The morale of the institutions is low and ritualistic reutilization of the programmes is quite pervasive.

3. The teacher education programmes are dubbed as unrealistic, prescriptive and isolated from real schools based on lack of understanding of principals, theory and practices and role of teacher education.

4. There are conflicts among colleagues for higher courses as they are status symbols and indicators of position in the profession.

5. Government is allowing the opening of new institutions even if the new colleges do not satisfy the prescribed norms.

6. The NCTE is not able to enforce slandered of teacher education neither prevents commercialization of teacher education nor stop the functioning all unrecognized institutions.

7. There is need for continuous monitoring of the demand and supply of trained teachers for each state and to make suitable plans to balance these two.

8. Meeting the demands of trained teachers for our schools, still many remains to be improved the physical and institutional facilities besides curriculum and its transaction.

9. Entrance requirement or admission criteria are not the same in all states.

10. Teacher education system is well known for its rigidity and unwillingness to change. The content of teacher education in all its components shall have to respond to clear directions of change and transformation.

11. Teacher education institutions do not practice what they preach.

12. Teacher education programmes do not prepare student teacher to face ongoing practices in the present system of education.

13. Teachers rarely think of anything beyond completing the prescribed syllabus.

14. Building teacher education on sound professional bases calls for strategic actions on structural reforms, curricular reforms and improving the status of teacher educators.

15. Actions need to be taken to enhance the profile of the faculty through intensive academic and professional training. This insists on the long academic education in general discipline before admitting into teacher education programme.

16. This professional course needs to be critically reviewed regarding the professional requirements of student teachers.

17. Degree and post graduate programmes in primary teacher education for pre-primary or early childhood education do not exist.

18. Teacher trainers do not have a well defined professional identity.

19. Action is to be taken to remove the disparities in the career path, remuneration, benefits and service conditions of teacher educations to improve the conditions at the work place.

20. There is less scope for social recognition, honors, rewards and incentives. 

21. Many universities started B.Ed correspondence course and admitted very large number of candidates with a short contact programme and they are turning out a large number of students having little or no grasp over the subject of teacher education.

22. Open or distance learning system is emerging as an alternative to the formal conventional system of education and has to face a very strong and powerful challenge of quality. Hence it has become mandatory for this system right from its birth to establish a very elaborate, systematic mechanism for quality assurance.

23. The curriculum development process goes through elaborate steps involving experts, professionals and practitioners in the field who provide guidance regarding the importance and relevance of the course content. The procedures used for material development are more or less the same for all the academic activities/programmes developed by the universities.

24. Flexibility is to be offered in the usage of various learning channels print material, project work, laboratory work, internship, field training, seminars, assignments, discussions etc. The efforts are to be made to promote teaching skills, use of IT, and preparation of teaching learning materials, better communication skills and so on.

25. Most of the trained teachers are not taking up the teaching profession.

26. The regional imbalance and poor relationship between demand and supply of trained teachers due to ill planned growth of teacher education have added the lowering slandered of teacher education and training.

27. Many teachers have little understanding over the subject content they teach possess few teaching skills and are poorly motivated.

28. In most of the states, pre service training is not a required qualification for training in the senior secondary grades.

29. There is very little standardization in the curriculum for pre primary teacher training.

30. Management interferes even with academic affairs of teacher education institutions and decision making procedures including staff structure, qualifications, appointments etc.

31. To ensure the quality of teacher education, which is the basis to impart quality education to our future generations the above aspects, need to be taken care of by experts, professionals, planners and implementers concerned. 

3.
SUGGESTIONS :
1. Senior faculty should fully involve themselves in day to day work of teacher preparation and save from mediocrity.

2. The present B.Ed. holder, who is prepared for teaching secondary level, should be appointed only for secondary classes but not for lower levels like nursery or primary classes. B.Ed. degree may be higher qualification but is quite unsuitable to teach younger children.

3. If the college is not maintaining the standard stipulated the state government should not issue ‘NOC’ for opening new colleges and NCTE should not give recognition.

4. The M.Ed. programme may also provided practical work/experience/exposure either in teacher education institutions or in any other organizations.

5. Transaction of quality teacher education programmes is of vital concern. It is wrong to view teacher education work as consisting of only developing some lectures or supervising some practice teaching lessons. The student teachers should not disappear as soon as a few classes are over. A uniform standard programme necessary.

6.  Personal individual guidance is the important means of shaping a student teacher into a confident teacher. But personal individual guidance is not up to the mark in the present teacher education institutions.

7. The teacher education programme has to expose the student teachers to varied school programmes to give practical exposure.

8. Period of teacher preparation (B.Ed) of one year is quite inadequate to develop necessary understanding of theoretical knowledge and the practical skills required for a secondary school teacher. In order to provided a longer period, an integrated course of 4 years duration after higher secondary as started at the 4 regional colleges of education (RIEs) may be offered.

9. Teachers of all subjects should find a commonality in the content of science and technology with enriching content of training and education and contribute to the quality.

10. The content of teacher education needs to be thoroughly reviewed, restructured and redrafted by incorporating the new learning resources.

11. Quality and relevance of programmes can be ensured through divers school activities.

12. Need analysis is to be undertaken by experts and professionals before implementing teacher education programme.

13. The curriculum is to be designed under the guidance of an advisory committee consisting of experts and senior teachers in the field and after scrutiny of existing syllabus in the same course offered by different universities from the equivalence point of view.

14. The detailed layout of the course – material available for each paper should be given to provide adequate scope for preparation to complete different aspects in time. This increases the learner’s involvement and minimizes ambiguity prevailing in the subjects.

15.  Academic programmes are to be revised by the academic council with the specific purpose of quality assurance to include the feed back from the students through discussions, observation, competitions, debates dialogue delivery mechanisms etc., to ascertain the quality of the teacher education programme.

16. Corrective measures towards quality enhancement are to be taken on the basis of feed back received from time to time improve quality and its implementation. Internal quality checks  are to be introduced at every phase of operation.

17. Before launching teacher education course, the institution should prepare a detailed academic calendar to be made available to all the students.

18. The course wise evaluation pattern is to be provided so that the students know well in advance exactly how different aspects of the course will be evaluated during the programme.

19. Examination results are to be declared in a stipulated time.

20. Learner friendly services are important parameters of quality.

21. Learner supports in terms of infrastructural facilities need to be provided to the students.

22. Women teacher educators should be appointed in all teacher education institutions.

23. Teacher training institutions if they do not have proper facilities/maintain the standards should not be permitted to run the courses.

24. Under qualified teacher educators should not be encouraged to work.

25. Separate staff should be appointed for each course if the institute runs more than the one teacher education programme.

26. Practice teaching programme should provide other forms of instruction like project, computer aided instruction etc.

27. Teacher education programme does not provide the holistic experience to the teacher trainees. Already established IASEs and CTEs should be continued for more periods to strengthen the system of teacher education.

4.
CONCLUSION
 The present system of teacher education is one of the several Colonial legacies to free India. The system comprises several institutions engaged in training of teacher for several purposes. There is need for systematic effort to understand training practices and processes to enhance their potential. Every batch of students that a teacher comes in contact is a new batch whose entry behavior makes unforeseen demands on the same teacher for which he/she is obviously not prepared. The teacher educators should have the capability to cater to the diversified needs of the student teachers working under distinctly different conditions and facing peculiar problems.

The preparation of good teachers rests upon the specialization of the subjects or the fields to be taught, the professional knowledge and skills and understanding of educational process and teaching skills. An assessment of the content, processes and practices in teacher preparations indicates the gaps that need to be bridged in transforming the existing systems into indigenous, dynamic and responsive for building the bridge. This is the time for the all the people in the field of education to respond for the qualitative transformation of teacher education in the country by following the stipulated norms and conditions with out any relaxation at any level. Added to this the new trends that are coming up globally should be kept in mind while dealing with teacher education to develop competencies of our future generations and face the new challenges globally.                                   
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